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(1) In Japan, children and young people had been organized into a firm club in each villagetill the 1950s. The club was called ‘Wakashugumi’ (for men) (???) and ‘Kodomogumi’
(for children) (????).?? The young men of the area were registered as  club members at the age of
about 15, and they belonged to the club until their late 20s or usually also when they got married.  The
admission age was determined by the young-men’s club of each village and all the boys of the village
were registered there as club members.
There are some opinions about the origin of these young-men’s organizations.?? The young-
men’s groups also existed before the Edo period. After the middle of the Edo period, the young-men’s
club maintained the life of a village and spread quickly as an organization that raised the successors of
a village. 
The young-men’s club was an organization for the young farmers or fishermen. The children of
the samurai class in the Edo period attended the provincial school (hankou) prepared for them. In some
province (han) , there were young men’s or children’s groups organized for every inhabitable area. For
example, “? (juu) ” in the Aizu province was a community-life organization of children aged 9 and
below. Moreover, “?? (gojuu)” of the Satsuma province was an organization in which members
were organized according to their age. These organizations were autonomous groups of play, disci-
pline, and learning, and the groups rented a house owned by members in their area, lived a joint life
there every day, and through the common life, they learned morality and trained for their abilities as
samurai.
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(2) In order to understand the function that the young-men’s club had performed in the growthof children and young men, the example of a young-men’s club will be shown. The exam-
ple is a young-men’s group of a village located on the beach in the Izu district at the start of the 1950s.
In those days, the fishing village Huto (??) at East Coast in Izu Peninsula had a firm youth or-
ganization. The youth of the village joined in the new year upon turning 17 years old and seceded from
the society in the new year of 29 years old. The members aged 25 and over were called “large-young”
or oowakashu (???) and those aged 24 and below were called “young-in-lodge” or yadowakashu
(???). Young-in-lodge (yadowakashu) were obligated to stay at wakashuyado (???) (lodgings
for young men) together.  The following purposes were described in the agreement of the young-men’s
club or wakashugumi (???).  “Our club’s main purpose is the discipline of members. For this pur-
pose, it aims at mutual friendship, and it shall manage proprietary wealth, with improvement in indus-
trial culture, and shall be engaged in organizing festivals and other events, cooperating with the head of
the ward and the parishioner spokesperson, and in a fire-fighting enterprise. ”
The members received total personality restraint and control. Severe penal regulations were de-
fined for their private lives. The agreement of this club was shown to newly admitted people and prac-
tical morality was taught, and they had to promise  execution of the agreement. After enrolling in this
club, each young man was able to receive an entitlement of one portion in fish catching.
Since management of the common forest was left to the club or wakashugumi (???) and fish-
ing permission was given to the club, the club was able to earn an income.  In preparing for fire pre-
vention for the village, defense of the woods, and sea rescue, organization training was carried out as a
club, and club members also worked as  bearers for the village festival. The children of the village
“have the tendency to listen to what youths say rather than the teachers of the school, since they are un-
der the rule of youth’s power,” according to the description by the educational researchers who investi-
gated this village.??
Probably, in the 1950s, there were not so many areas where young-men’s clubs still continued
with powerful control like this case. The young-men’s club had the most power during the Edo era. In
the Meiji era, since some young-men clubs were not necessarily obedient to the rule and directions of
local administration in the new government or its successors, its activities were often regulated by local
administration authorities. And gradually, the young-men’s clubs were reorganized so that they might
be suited to the regional policy and youth training policy of the modern state. Furthermore, during the
implementation of democratization policy after the Second World War, the clubs continued to gradual-
ly weaken, because it came to be concluded critically that they were paternalistic and were one of the
organizations of the village that preserved the anti-democratic maintenance constitution. Nevertheless,
in almost all villages in Japan, the traditional autonomous organizations of children and young men in
a certain form continued until the first half of the 1950s.
As the above is seen, it is undeniable that the young-men’s clubs played a major role in personal-
???
?????????????? ??????????? ?? ??? ??????????? ?? ???????? ??? ????? ?????? ????? ??????? ? ????????
ity formation in the village.
(3) Japanese educational researchers have often critically searched the traditional youth or-ganization of village, but they did not suppose that their personality formation role should
be investigated and considered positively. During the Meiji enlightenment period, some advanced peo-
ple in the enlightenment movement had already criticized the traditional young-men’s organizations in
villages, saying that such organizations had counter-enlightenment souls. And one of them said that
their activities should have been regulated by the local administration authorities.
For example, a doctor who was trying hard to start a local assembly system and school system in
the Fukuyama district at the beginning of the Meiji era asserted the dismissal of various kou (?) (au-
tonomous faith-based organizations or mutual financial associations) and the young-men’s clubs in the
community. And he said the following .??
“In many cases, the young-men’s club hardly does good things. This organization has often start-
ed big fights in the town or village. The organization has been agitated and the riot in Shibutani
also became large. In addition, with regard to generating of many indecent customs and fashion
or bad customs, those also flow out of this organization. It is hard also for a strict father to con-
trol this organization, although he pays the expense for it.”
“A classroom for enlightenment was opened and the enlightenment of youth was tried. However,
the students who were obedient last year, have become the rebellious members of the young-
men’s club and also often they exhibited completely different behavior this year.”
The investigations and researches on the young-men’s clubs started in the 1930s. Since the na-
tional youth organization needed to be strengthened and youth needed to be mobilized for the national
purpose, such studies were performed in order to clarify the present condition of the existing youth or-
ganizations.?? In the postwar period, some researchers of folklore began to make a great number of in-
vestigations and descriptions of them.??
However, pedagogy and history-of-education research hardly had any concern about the young-
men’s clubs until the 1960s.  It was not mentioned in the typical writings of Japanese history of educa-
tion. Education in the Edo Period by R. P. DORE, and Japanese History of People’s Education by
ISHIKAWA Ken do not make reference to young-men’s club.?? When ISHIKAWA himself was 15
years old (in 1905), according to the biographical sketch of ISHIKAWA Ken, he joined the young-
men’s club of his village in Aichi Prefecture. As a new member of the club, he did the deflection walk
at a village meeting and participated in the organization of the festival.?? Probably, his life in the
young-men’s club was short, because he became an unpaid apprenticeship teacher in a primary school
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immediately after that. Although Ishikawa himself had experience in the young-men’s club of a vil-
lage, he did not position the young-men’s clubs in his public history of education in Japan. It is very
strange for us.
In the History of Adult and Community Education Policy in Modern Japan (1966) MIYASAKA
Kosaku showed some concern about the young-men’s clubs and spared about over ten pages on it in
his prologue. MIYASAKA described them as follows with reference to preceding researches on
young-men clubs. Although they seemed to have autonomous character, their essential function was to
establish the regulations of the village community as the life norm for youth, and aiming for the
prompt formation of the “rule of feudal power and the respectable farmer who adhered to the village
hierarchy” in order to maintain feudal control power and order.
“The young-men’s lodge where they lived everyday was also a barracks to mobilize youths in
the case of an emergency, but it was also a place of work and amusement simultaneously at
night, and also a building for learning. It might have been the place where youths could find
much pleasure, although its main function as a whole was the formation of the farmer who
served the feudal community and obeyed passively.”??
However MIYASAKA did not make any effort in his subsequent description to show the posi-
tion of the role of traditional young-men’s organizations in the Japanese history of adult and communi-
ty education. 
It was after the 1970s that some studies on young-men’s clubs came to be reported10? in peda-
gogy and history-of-education research?The young-men’s organizations holding traditional forms and
traditional functions had almost disappeared from Japanese villages in 1970. The local children’s
groups that consisted of various and different ages had also almost disappeared. Most joint labor in
families had disappeared and most opportunities for children to bear the end of family labor as mem-
bers of the family had been lost. After becoming so, some researches on traditional young-men’s or-
ganizations started.
(4) Modern society tried to release people from each of their traditional communities, and tocreate free individuals. Then, the released individual would be again incorporated as a
member of a local state called the modern nation state. The modern school has taken up the task of the
national member (citizen) formation.
In pre-modern society, the education of children and young men was performed in the member
training system of the community where they belonged. In order to become a samurai, a cleric, a crafts-
man, a merchant, a farmer, or a fisherman, the system for becoming a part of the community was pre-
pared for each person beginning from infancy or from the time that person became an apprentice. And
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the person received the capability, the skill, the knowledge, the morality, and the body required as a
member of the community, participating in practical activities of the practice community. (“legitimate
peripheral participation”) The young-men’s club was also a part of the succession planning system of
the local community.
The modern school was set up as the equipment which forced a “modernistic” character-building
process, with fixed ages and during a fixed time of day (the compulsory-education system), separating
children from the traditional practice community (member-formation system). The modern school sys-
tem was materialized in Japan in 1872. It absorbed ordinary pre-modern school educational facilities,
such as schools for commoners (terakoya or??? ), private schools (shijuku or ??), and provincial
schools (hankou or??), and quickly expanded modern schools. For the character-building process in
the modern school, the modern school considered that the traditional organizations and customs that
had regulated the life of children and young men were worthless and harmful. Also after that, the tradi-
tional community-member formation systems and the processes were continued. Therefore, children
followed a double character-building process.
For 15 years, from the second half of the 1950s to 1970, the industrial structure of Japan has
changed completely with rapid economic growth. Agricultural mechanization released children from
labor. Many places of work appeared that could gain incomes higher than those in primary industry. In
order to take up jobs with higher incomes, children had to be given higher school education and had to
come out of their villages. The status of the organizations or customs for the traditional character-
building process of the villages fell away quickly. Children seceded from work in their village or their
home, and it was necessary for them to only learn their lessons at school, as parents came to think.
Common work and activities in which children and youth participated in their villages and homes de-
clined quickly.
On the other hand, during the 1960s, the opportunity for children to receive school education ex-
panded by leaps and bounds. The ratio of students going on to upper secondary school went up quickly
and exceeded 90% of the same age group in 1974. Differentiation and ranking among upper secondary
schools expanded and the entrance exam race to such schools intensified. Aiming at entrance to high-
level schools, families raised concerns about children’s school results, and it was called gakkoka (mak-
ing to school) of families.
Children and young men were released from compulsion of labor and became free from the com-
pulsion of customary community life in the local area and of their families, and they could be given
school education as they wanted. These states must have been an ideal for the modern school and its
theory.
However, a lot of difficulties which we had hardly experienced once appeared with regard to the
growth of children and young men, and also for school education. They are school violence, intra-fami-
ly violence by youth, bullying, social withdrawal into the home or one’s own room, escape from learn-
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ing (disappearance of the volition to learn), lesson collapse, and so on.
(5) Although what caused the difficulties of study at school and of the development of youthduring and after the middle of the 1970s cannot be narrowed to one thing, one of the
biggest was maybe the rapidly increasing difficulty of self-identity acquisition. One’s self-identity is
realized through acquisition of one’s self in position to his community and approval of the other com-
munity members. In Japan, traditional communities such as those in villages, families, and occupation
groups, etc., disappeared in the 1960s. And as a community supporting the self-identity of youth, the
school in particular came to play a bigger role.
Especially, the fantasy that all people could become middle class spread in Japan of the 1970s, as
shown by the popularity of the word “middle-class-izing of all.” And it was understood that the
strongest means for class movement was schooling. Class consciousness diminished after the thorough
defeat in World War II. The new school system born through reform after the war, strongly secured the
single-track school system. Schools, parents, and communities came to think that the success in school
was what determined children’s value as humans.  School thus almost became the only place where the
youth could belong to a community.
Children and young men who fail in school will lose their place in the school. The children who
are successful in school also have to fear when their success may change to failure. When the family
becomes the local branches of school, because of the possibility of failure in school, children would al-
so lose their safe place at home. For them, their relationships with their friends at school have become
their only group, and they have become desperate and cling to the group for fear of being eliminated
from it.
So, when children feel that there is nothing used as proof of their existence (identity) other than
the community of the school, they exhibit some difficult behaviors (see above), driven by uneasiness
about their existence. Various difficult problems at school occur frequently.
(6) In order to cope with this situation, some opinions appeared such as we had to secure
“safety zone in the schools” for all pupils and that we should make school (or class) “a
community of learning”. These opinions and practice would be right, if you assume that you can deal
uneasiness of youth’s loss of community and identity crisis through the singular power of the school.
However, it is impossible in modern society to enclose all the children only in the school and to give
them identity there, as in the village community of pre-modern society. It is neither the state of modern
society nor the role of modern school.
Therefore, the school does not need to be the only one community where all children belong, but
it is one of many alternative communities. The school was so by around 1960. Families and local or-
ganizations for children were outside school, and children had somehow secured their community.
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However, neither the family community nor the local community can now be revived in a form like the
old times. Where can we find  alternative communities of children and young men, and how can we
support their formation now?
(7) ABE Susumu (???), who was an elementary schoolteacher in Kawasaki City duringthose days in 1960, published some child life lists such as The Present Age of Children
Dispositions.11? There were major responses to them. ABE concretely presented the actions, thinking
and sensitivity of new modern children, which were not in experience of the adults until that time.
However, ABE’s theory of the child was held in disrepute by school teachers and educational re-
searchers, because the children described in that theory were beyond the limits of the child concept that
they had made as a premise in educational practice and its theory. They were especially critical that his
theory did not show at all what teachers should do to have an educational influence on those children.
And, ABE insisted, “first of all, look closely at the children’s conditions now.”
In Some Researches of Present-day Children, Abe and his research group describe important ob-
servations about the new form of children’s human relations and their groups. Their observations were
important, because the community in its old form had been collapsing and new cooperation was neces-
sary to be formed among children. However, many democratic educational researchers did not consider
the new situation as the starting point, without paying attention to the generation of new joint relation-
ships and friendships of children. But some selected the training system of pupils as a means of con-
structing the typical form of a democratic group that followed socialistic democratic collectivism.
In our society today, we can see many children and young persons’ groups that are indifferent
with the sense of values in school and that Abe observed in those days. They are music groups, danc-
ing groups in the street, fan groups of a singer or a star, sports-related groups, comics groups, many
groups with hobbies, and motorcycle clubs, etc. There are also some groups which hang around under
the lights of convenience stores at night.
These groups are often very important for young people. We should observe and get to know the
groups that young people would like to choose, and we should recognize the freedom of activities of
their groups and offer facilities required occasionally. The communities required by children and
young men are not the groups controlled by the school (idea). Although the acts by motorcycle gangs
or delinquent groups that injure others must be restricted, the non-school groups selected by children
and young men must be encouraged.
Children learn and form respect towards themselves by obtaining their own self-place, either in
school groups or in non-school groups. We have to investigate the form and process today in which
they obtain their self-identity by belonging to groups or communities, and the conditions that make it
possible must be prepared for children.
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(8) All persons do not necessarily need the affiliation to a real community for their identitymaintenance. However, everyone surely needs acquisition and maintenance of an “inner
community” of himself. Everyone cannot live without an “inner community.” The source of one’s self-
esteem is in his “inner community”.
The “inner community” I refer to here, means the community in his imagination that he belongs
to and that he is accepted in. It may be in another different place or often in the future after his death,
etc. I think that he should be secured freedom to live alone, without belonging to any real communities.
However, it is generally impossible for a child to get such self-independence (acquisition of an inner
community) in his childhood. In the education process, we have to set the important problem where
and how real communities (stable concrete connections and bonds with others) are secured for chil-
dren.
Moreover, we will have another question of whether the community as a self-esteem source is
singular or not. We have to examine whether the self supported in two or more communities and the
many-sided self-identity are possible in modern society today.
[This paper is a revised version of a presentation given at the 2nd International Congress of
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